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Children with reading and/or spelling disorders have increased rates of behavioral and
emotional problems and combinations of these. Some studies also ﬁnd increased rates of
attention-deﬁcit/hyperactivity disorder (ADHD), conduct disorder, anxiety disorder, and
depression. However, the comorbidities of, e.g., arithmetic disorders with ADHD, anxiety
disorder, and depression have been addressed only rarely. The current study explored the
probability of children with speciﬁc learning disorders (SLD) in reading, spelling, and/or
arithmetic to also have anxiety disorder, depression, ADHD, and/or conduct disorder. The
sample consisted of 3,014 German children from grades 3 and 4 (mean age 9;9 years) who
completed tests assessing reading, spelling as well as arithmetic achievement and intelligence
via a web-based application. Psychopathology was assessed using questionnaires ﬁlled in by
the parents. In children with a SLD we found high rates of anxiety disorder (21%), depression
(28%), ADHD (28%), and conduct disorder (22%). Children with SLD in multiple learning
domains had a higher risk for psychopathology and had a broader spectrum of
psychopathology than children with an isolated SLD. The results highlight the importance of
screening for and diagnosing psychiatric comorbidities in children with SLD.
Keywords: speciﬁc learning disorder, attention-deﬁcit/hyperactivity disorder, depression, anxiety disorder,
conduct disorder

INTRODUCTION
Children with speciﬁc learning disorders (SLD) do not only exhibit difﬁculties in reading, spelling,
and/or arithmetic. They also often struggle with externalizing and internalizing problems such as
attention deﬁcits and hyperactivity, conduct problems, anxiety disorder, and depression (1). There
is some evidence for the increased risk of symptoms and the diagnosis of attention-deﬁcit/
hyperactivity disorder (ADHD) in children with reading and/or spelling disorder (2–4). In a
representative German sample of 2nd and 3rd graders, a comorbid ADHD diagnosis was found in
17.2% (isolated reading disorder), 20.3% (isolated spelling disorder), and 22.2% (combined reading
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different working memory deﬁcits (15). More speciﬁcally,
ADHD seems to be related to deﬁcits in the central executive
part of working memory, while dyslexia appears related mostly
to deﬁcits in the phonological loop, and dyscalculia to deﬁcits in
the visual-spatial sketchpad.
Subjects with deﬁcits in more than one domain of academic
achievement exhibit more psychopathological symptoms (4, 16).
Thus, the worse children and adolescents perform academically,
the more psychological distress they exhibit.
In the present study, we used a large non-clinical sample of 3rd
and 4th grade children in Germany to shed more light upon the
co-occurrence of different SLD subtypes and psychopathology.
This is of great practical importance, as unidentiﬁed mental
problems and mental disorders may impede treatment success
in SLD. As opposed to earlier studies, we took into account various
subtypes of SLD and various domains of psychopathology. Hence,
not only the comorbidity between the various types of SLD and
psychopathology could be studied, but also the comorbidities
between the different types of psychopathology in children
with SLD.
We explore the occurrence of anxiety disorder, depression,
ADHD, and conduct disorder in children with an SLD in
reading, spelling, arithmetic, or a combination of these.
Additionally, we investigate to which extent the different
psychopathologies co-occur within the different SLD groups.
We hypothesize that children with reading and/or spelling and/
or arithmetic disorder more often have depression, anxiety
disorder, ADHD, and conduct disorder than children without
SLD. The question regarding differences in the prevalence of
psychopathological symptoms between the three types of SLD
(reading, spelling, arithmetic) is explorative, as the literature is
inconclusive. Also, the comorbidity between speciﬁc spelling
disorder and psychopathological symptoms has been studied
relatively infrequently (8). We expect that ADHD symptoms
form one of the most common comorbidities in different types of
SLD. We further expect that the more academic domains affected
by SLD, the higher the risk for psychopathological symptoms,
and the higher the number of areas in which a child, on average,
exhibits psychopathology.

and spelling disorder) of subjects with SLD (5). In contrast, in a
general population sample in Germany only 5% of the 7- to 10year old children met the criteria for ADHD (6); worldwide
ADHD prevalence was estimated 3.5% (95% CI = 2.6%–4.5%)
(7). In sum, ADHD has the highest comorbidity rate with
reading and spelling disorder compared to other mental
disorders (8).
Another frequently replicated result is the association between
anxiety disorder and dyslexia (2, 4, 9). Carroll et al. (9) showed
that anxiety disorders were more than twice as prevalent in
children with dyslexia compared to children without dyslexia.
Results regarding the relationship between depression and
dyslexia are ambiguous. While Goldston et al. (2) report an
association between the two disorders (seemingly moderated by
symptoms of inattention); Carroll et al. (9) did not ﬁnd such an
association. Finally, Willcutt et al. (4) reported higher rates of
depression in children and adolescents with reading difﬁculties,
independent of the presence of ADHD.
Likewise, no conclusive statement can be made regarding the
comorbidity of conduct disorders and dyslexia. Although some
studies showed elevated symptoms of conduct disorders in
dyslexic children and adolescents, this relationship is assumed
to be moderated by the simultaneous occurrence of ADHD (3).
The co-occurrence of dyscalculia and mental disorders is still
poorly investigated. Willcutt et al. (4) reported that children and
adolescents with dyscalculia were more likely to meet the criteria
for ADHD, conduct disorders, anxiety disorder, and depression.
However, the diagnosis of conduct disorder revealed to be
fulﬁlled only by those children and adolescents with
dyscalculia who also met the criteria for ADHD, indicating
that the relationship between conduct disorder and dyscalculia
is moderated by ADHD. A study investigating SLDs in
representative school samples from 2nd to 6th grade in Brazil
revealed an association between ADHD and dyscalculia (10). In
contrast, Schuchardt et al. (5) did not ﬁnd elevated rates of
ADHD in children with dyscalculia. In a longitudinal study
investigating the co-occurrence of internalizing symptoms
(anxiety disorder, depression), children and adolescents with
dyscalculia generally exhibited higher symptom levels than
control subjects, although in the normal range (11). Similar to
research results in dyslexic children, the elevation of anxiety
scores in subjects with dyscalculia might be domain-speciﬁc (12).
On the other hand, the aforementioned Brazilian study found an
association between anxiety disorders and dyscalculia in 2nd to
6th graders (10). In a very recent meta-analytic evaluation,
dyscalculia showed high comorbidity with ADHD symptoms
(particularly inattention), as well as symptoms of the
internalizing and externalizing spectrum (13). Taken together,
ADHD also seems to play an important role with regard to
dyscalculia. However, the relationship is not as well explored as
in reading and/or spelling disorder.
ADHD does not only seem to have the highest comorbidity
rate with SLD, it has also been suggested as a possible
explanation for the comorbidity between SLD and other forms
of psychopathology (4, 14). The strong association between
ADHD and SLD could be partly explained by co-occurrence of

Frontiers in Psychiatry | www.frontiersin.org

MATERIALS AND METHODS
Recruitment
We invited families with 3rd and/or 4th grade children from the
two German federal states Hesse (through the Hessian Ministry
of Culture; n = 25,000) and Bavaria (addresses provided by local
registration ofﬁces; n = 27,734) to participate in this study. The
families were randomly chosen in a way that the population of
selected families was approximately representative in terms of
gender and age (8.8–10.8 years; Bavaria) respectively
grade (Hesse).
Children and their parents were invited to download and use
a web-based application to assess the academic skills and
psychopathological proﬁle of the children autonomously
within 8 weeks. All parents and children gave informed
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spelling test (not reported in this manuscript). Each session
lasted 30–45 min. There was one session for the assessment of
parent (or other caregiver) ratings.

consent. The study was approved by the ethics committees of the
University Hospital of the Ludwig-Maximilians-University
Munich and the DIPF | Leibniz Institute for Research and
Information in Education, Frankfurt am Main. All subjects
gave written informed consent in accordance with the
Declaration of Helsinki.

Measures
Reading achievement was assessed using the “Wuerzburger
Silent Reading Test–Revised” [WLLP-R; (21) parallel-test
reliability r = .93 for 3rd grade and r = .82 for 4th grade].
Children were presented with a series of written words and asked
to select the corresponding image among four options within 5
min. Spelling performance was assessed using the long versions
of the “Weingarten spelling test for basic vocabulary” [WRT 3+
for 3rd graders; (22) parallel-test reliability r > .91, and WRT4+
for 4th graders; (23) parallel-test reliability r > .90]. Children had
to ﬁll in the blanks of missing words using the correct spelling
without a time limit. Arithmetic achievement was assessed using
the computer-assisted “CODY math test” [CODY-M 2-4; (24)].
The CODY-M 2-4 includes nine subtests focusing on basic
number processing (counting, magnitude comparisons),
complex number processing (number dictation, number line,
domino count comparison, missing numbers), counting skills
(addition, subtraction, multiplication, placeholder tasks), and
visuo-spatial working memory (a matrix memory span task).
All scholastic achievement tests used are recommended by the
German evidence-based practical guidelines for diagnosis and
treatment in reading and/or spelling disorder (25) or
dyscalculia (13).
Nonverbal intellectual ability was assessed using three of the
four subtests (sequences of drawing, classiﬁcations, matrices) of
the short version of the “Culture Fair Intelligence Test” [CFT 20R; (26) test reliability r = .92]. The fourth subtest could not be
adapted to an online version. Because it contains fewer items
than the other subtests, i.e., it contributes less to the total raw
score, and is often too difﬁcult for children in the age range of our
study, the resulting IQ-scores nevertheless form a good
approximation of the intelligence of the children. The parental
survey started with a questionnaire about family and child
background containing questions about parental educational
level and work, ethnic background and language, family
history, children’s developmental problems, psychopathology,
as well as learning (interventions), and learning problems and
psychopathology in the family.
To assess children’s psychopathology, parents completed
standardized rating scales for ADHD (FBB-ADHS; Cronbach’s
a = .86–.94), conduct disorder (FBB-SSV; Cronbach’s a =
.63–.93), and depression (FFB-DES; Cronbach’s a = .89) of the
widely-used “Diagnostic System of Mental Disorders for
Children and Adolescents–II” [DISYPS-II; (27)]. Anxiety
disorder was assessed using the “Screen for Child Anxiety
Related Emotional Disorders”, German version [SCARED-D;
(28) Cronbach’s a = .91].

Participants
A total of 4,542 families started using the application (response
rate 8.6%). Reasons for non-participation were not requested.
After applying all ﬁltering and exclusion criteria as described in
the section below, the ﬁnal sample consisted of 3,014 children
with a mean age of 9;9 years (SD = 7 months; range 8;1–11;8). The
sample is approximately equally distributed in terms of gender
(1,570 [52.1%] boys and 1,444 [47.9%] girls) and grade (1,404
[46.6%] 3rd and 1,610 [53.4%] 4th grade). In Hesse, 636 (21.1%)
families participated and in Bavaria 2,378 (78.9%). In both states,
gender is roughly balanced per grade. Mothers with a high
educational level, implying high socioeconomic status (SES),
are overrepresented: 2,090 (69.3%) mothers had absolved
gymnasium, the highest school certiﬁcate in Germany, as
opposed to 42.9% in the population (17). The percentage with
non-German nationality (177; 5.9%) is lower than what would be
expected based on demographic data [10.5%; (18, 19)]. Native
German speakers are slightly overrepresented (20).

Drop-Out and Exclusion
We excluded cases for which the child did not complete all tests
up to session four (678; 14.9%) or the parent did not complete all
questionnaires (652; 14.4%). To avoid statistical dependence, we
randomly excluded the data of one sibling per pair (n = 49). We
excluded 81 (1.8%) cases because of an IQ ≤ 70 and 99 (2.2%)
cases because the parents answered to an open question that the
child had hearing or visual problems, neurological diseases, or
chromosomal defects. In total, we excluded 1,528 (33.6%) cases,
resulting in the ﬁnal study sample of 3,014 children.

Collection of Data
For this study, a software company transformed all standardized
psychometric tests and questionnaires from their paper-pencil
versions to an online tablet/smartphone version. Before using the
online version for the current study, a preliminary version was
piloted with 25 children and seven parents. On the basis of the
observations we made and the feedback we received, minor
adaptations were made, resulting in the ﬁnal version used for
the current study.
Participants worked on the tests and questionnaires
independently at home. The web-based application contained
clear instructions for which parts had to be completed by the
parents and which parts by the child. Also, the detailed
information material for study participants contained the
instruction that children had to complete the tests and
questionnaires independently. For the children, tests and
questionnaires were grouped into sessions which had to be
worked on for four separate days. Children were asked to
complete an optional ﬁfth session (they would get their reward
also without doing this) which included a newly developed
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Data Preparation
We used REDCap (29) for data management and R [(30) version
3.5.0] for data analysis. Data and analysis code are available on
the Open Science Framework (https://osf.io/9mxp2/). We
normalized all diagnostic tests used to the complete sample
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that used the web-based application. Also, as we were unable to
directly monitor the participants’ behavior, we applied
plausibility checks to ensure the quality of the data. For
example, we excluded data with unrealistically long or short
response times, thereby ﬁltering out unreliable data to the best of
our knowledge. In total, we excluded 540 (11.9%) cases because
of implausible data. For more information about the norm
development and plausibility checks, please see the
Supplementary Material.

count variable indicated the number of domains in which the child
had an SLD (possible values: 0, 1, 2, or 3). For example, a child
who was classiﬁed as having an SLD in reading and in spelling, but
not in arithmetic, received a value of 2. Children with a z-score
between > −1.5 and ≤ −1 in at least one of the three domains were
excluded. Fourth, based on the count variable, we created a
categorical variable indicating whether a child had “no SLD”
(number of SLDs = 0), an “isolated SLD” (number of SLDs = 1),
or “comorbid SLDs” (number of SLDs > 1).
In line with the cut-off of more than 1 SD used in the original
DISYPS-II, we classiﬁed children as fulﬁlling the cut-off score for
each of the disorders anxiety disorder, depression, ADHD, or
conduct disorder when they had a z-score of ≥ 1 in the respective
questionnaire. We created a categorical variable for each area of
psychopathology that indicated whether a child had the
respective psychopathology. Based on these four variables, we
created an additional variable indicating the number of areas in
which the cut-off score for a psychopathology was fulﬁlled
(range: 0–4).

Classiﬁcation of SLDs and
Psychopathology
As criterion to classify children as having an SLD, we used a zscore of ≤ −1.5 in the respective standardized test of academic
achievement, following the recommendation by the Diagnostic
and Statistical Manual of Mental Disorders, 5th edition [DSM-5;
(31)]. As we could not assess other information indicating an
elevated likelihood for SLD (e.g., clinical or qualitative
information), in which case the DSM-5 recommends a cut-off
of 1 SD, we classiﬁed children with a z-score of > −1 as not
having an SLD and excluded children with a z-score of > −1.5
and ≤ −1, to ensure optimally distinct classiﬁcations. We decided
to apply this procedure because the test results were based on
online assessments, in which we did not have the chance to
observe the children. By excluding borderline cases, the
classiﬁcation as having or not having an SLD is more reliable.
For the different analyses, we created four types of variables
indicating SLD status. First, we created a categorical variable
grouping children into eight categories that differentiated
between isolated SLDs and all possible combinations of SLDs
in the different domains. Children with z-scores of > −1 in all
three domains (reading, spelling, arithmetic skills) were classiﬁed
as having no disorder. Children with a z-score of ≤ −1.5 in one
domain and z-scores of > −1 in the other two domains were
classiﬁed as having an isolated SLD. Likewise, children with zscores of ≤ −1.5 in two domains and a z-score of > −1 in the third
domain, or z-scores of ≤ −1.5 in all three domains, were classiﬁed
as having speciﬁc combinations of comorbid SLDs. As described
above, children with a z-score of > −1.5 and ≤ −1 in at least one of
the three learning domains were excluded. Second, for the
inferential statistical analysis, we created four categorical
variables that reﬂect SLD status more broadly. First, “any SLD”
indicated whether a child had an SLD in any of the three
domains or not. Children were classiﬁed as having any SLD if
at least one of their reading, spelling, and/or arithmetic z-scores
was ≤ −1.5, and as having no SLD if all three z-scores were > −1.
Second, “reading disorder” categorized children as having any
form (both isolated and non-isolated) of reading disorder, or not.
The variable classiﬁed children as having an SLD in reading if their
reading z-score was ≤ −1.5 and as having no SLD in reading if this
z-score was > −1, independent from their test scores in the spelling
and arithmetic domains. This variable was constructed in a similar
way for “spelling disorder” and “arithmetic disorder”. Third, a
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Statistical Analyses
We used descriptive statistics to compare the children in the
different SLD-groups with regard to the occurrence of anxiety
disorder, depression, ADHD, and conduct disorder. To illustrate
the overlap of the different psychopathologies in children with
and without SLD, we used the visualization technique “UpSet”
(32). We ﬁrst compared the overlap of the different
psychopathologies between children with and without SLD. In a
second step, we compared the overlap between the different SLDs.
We used one-sided Fisher’s exact tests to test whether the
occurrence of psychopathology in the respective areas was
signiﬁcantly increased in cases of SLD. We computed this test
for each of the four areas of psychopathology and for the
presence of SLD in general, as well as separately for reading,
spelling, and arithmetic SLD. The odds ratio (OR) with 95%
conﬁdence intervals based on the adjusted inverse hyperbolic
sine transformation procedure [with pseudo-frequencies y1 =
0.6 and y2 = 0.4; (33)] provided a measure of effect size.
To test the hypothesis that the more academic domains are
affected, the higher the risk for psychopathology, we used a trend
test based on the generalized linear model with logit link function
(logistic regression) and the Wald test statistic [see (34)].
Additionally, we computed an estimate for the trend as OR
and the associated 95% Wald conﬁdence interval. For each of the
four areas of psychopathology, we tested for a positive trend (i.e.,
one-sided test) in their occurrence over the levels no SLD,
isolated SLD, and comorbid SLD. As post-hoc tests, we used
one-sided Fisher’s exact tests.
To test the hypothesis that the number of psychopathological
areas increases with the number of SLDs, we used a generalized
linear model with log link function (Poisson regression), with
the number of SLDs as predictor and the number of
psychopathological areas as outcome variable.
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TABLE 1 | Correlation coefﬁcients between the learning ability scores in reading, spelling, and arithmetic, and the scores for psychopathological symptoms of ADHD,
anxiety disorder, conduct disorder, and depression.

Reading
Spelling
Arithmetic
ADHD
Anxiety disorder
Conduct disorder
Depression

Reading

Spelling

Arithmetic

ADHD

Anxiety disorder

Conduct disorder

0.45
0.39
−0.21
−0.07
−0.08
−0.17

0.38
−0.27
−0.06
−0.15
−0.20

−0.28
−0.16
−0.14
−0.23

0.35
0.58
0.59

0.31
0.56

0.54

ADHD, attention-deﬁcit/hyperactivity disorder.

TABLE 2 | Numbers and percentages of children with anxiety disorder, depression, conduct disorder, and ADHD in children with different types of SLD.
SLD group

No disorder

Freq. (%)

2079
(69%)

Isolated reading
disorder

55 (1.8%)

Isolated spelling
disorder

47 (1.6%)

Isolated arithmetic
disorder

56 (1.9%)

Comorbid reading &
spelling

ADHD

Anxiety disorder

Conduct disorder

Depression

Freq. (male/female)
[%]

Freq. (male/female)
[%]

Freq. (male/female)
[%]

Freq. (male/female)
[%]

Yes

Yes

Yes

Yes

No

No

No

No

199 (113/86) 1880 (958/922) 263 (124/139) 1816 (947/869) 240 (136/104) 1839 (935/904) 215 (119/96) 1864 (952/912)
[9.6%]
[90.4%]
[12.7%]
[87.3%]
[11.5%]
[88.5%]
[10.3%]
[89.7%]
9 (4/5)

46 (32/14)

9 (6/3)

46 (30/16)

2 (1/1)

53 (35/18)

10 (7/3)

[16.4%]

[83.6%]

[16.4%]

[83.6%]

[3.6%]

[96.4%]

[18.2%]

[81.8%]

11 (8/3)

36 (26/10)

8 (4/4)

39 (30/9)

11 (9/2)

36 (25/11)

8 (7/1)

39 (27/12)

[23.4%]

[76.6%]

[17%]

[83%]

[23.4%]

[76.6%]

[17%]

[83%]

14 (6/8)

42 (17/25)

11 (4/7)

45 (19/26)

12 (6/6)

44 (17/27)

13 (6/7)

43 (17/26)

[25%]

[75%]

[19.6%]

[80.4%]

[21.4%]

[78.6%]

[23.2%]

[76.8%]

25 (0.8%)

5 (4/1)

20 (17/3)

4 (2/2)

21 (19/2)

5 (5/0)

20 (16/4)

13 (11/2)

12 (10/2)

[20%]

[80%]

[16%]

[84%]

[20%]

[80%]

[52%]

[48%]

Comorbid reading &
arithmetic

12 (0.4%)

3 (0/3)

9 (4/5)

3 (0/3)

9 (4/5)

5 (1/4)

7 (3/4)

4 (1/3)

8 (3/5)

[25%]

[75%]

[25%]

[75%]

[41.7%]

[58.3%]

[33.3%]

[66.7%]

Comorbid spelling &
arithmetic

16 (0.5%)

7 (2/5)

9 (4/5)

4 (0/4)

12 (6/6)

5 (3/2)

11 (3/8)

6 (2/4)

10 (4/6)

[43.8%]

[56.2%]

[25%]

[75%]

[31.2%]

[68.8%]

[37.5%]

[62.5%]

Comorbid reading,
spelling, & arithmetic

17 (0.6%)

11 (6/5)

Total SLD (any
disorder)

400
(13.3%)

45 (29/16)

7 (4/3)

10 (6/4)

5 (3/2)

12 (7/5)

4 (3/1)

13 (7/6)

6 (4/2)

[41.2%]

[58.8%]

[29.4%]

[70.6%]

[23.5%]

[76.5%]

[35.3%]

[64.7%]

112 (58/54)

288 (174/114)

83 (39/44)

317 (193/124)

87 (52/35)

313 (180/133)

111 (66/45)

289 (166/123)

[28%]

[72%]

[20.8%]

[79.2%]

[21.8%]

[78.2%]

[27.8%]

[72.2%]

ADHD, attention-deﬁcit/hyperactivity disorder; SLD, speciﬁc learning disorders.

presented in Table 1. All correlations are signiﬁcant on a .01level after FDR-correction. The correlations between learning
ability and psychopathological symptoms are negative for all
domains. These negative correlations are strongest for ADHDsymptoms, although still moderate, followed by depressive
symptoms. The table also shows moderate to high correlations
between the various learning ability scores (.38–.45) and between
those for psychopathological symptoms (.31–.59).

For each of the hypotheses, we corrected for multiple testing
by setting the false discovery rate (FDR) to .05 using the modiﬁed
FDR procedure by Benjamini and Yekutieli (35).

RESULTS
Correlations Between the Various
Domains of SLD and Psychopathology

Numbers and Percentages of Children
With Psychopathology per SLD Group

To get a ﬁrst impression of how academic performance was
related to symptoms of psychopathology, we calculated
correlations between the reading, writing, and arithmetic
scores and the symptom scores for depression, anxiety
disorder, ADHD, and conduct disorder. The results are
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An isolated spelling disorder occurs in 47 cases (1.6%) within the
sample; an isolated reading disorder in 55 cases (1.8%), and
arithmetic disorder in 56 cases (1.9%). Note that these do not

5

April 2020 | Volume 11 | Article 292

Visser et al.

Comorbidities Between SLD and Psychopathology

182), and “arithmetic disorder” (n = 157). The percentage of
children without any psychopathology is clearly lower in
children with an SLD than in those without an SLD. While
psychopathology in a single area occurs equally often in children
with and without SLD, psychopathology in two or more areas
occurs more often in children with SLD.

include all children with the mentioned learning disorder, but
only those with an isolated learning disorder in one domain,
which explains why the percentages are lower than the to-beexpected 6.7%1. Table 2 shows the numbers of children that were
categorized into each of the eight SLD groups as well as the
numbers within these groups for which the chosen cut-off for
anxiety disorder, depression, conduct disorder, or ADHD was
fulﬁlled. Note that the frequencies in the second column do not
add up to the total sample size of 3,014 due to the fact that we
excluded children with a z-score between −1 and −1.5 for this
classiﬁcation. We refer to the Table in the Supplementary
Material for information about the average intelligence
quotients as well as reading, spelling, and arithmetic T-scores
per SLD group.
The individual group sizes are relatively small. Based on the
descriptive statistics, the occurrence of psychopathology in all
four areas seems higher in the seven SLD groups than in the
group of children without SLD, except for the occurrence of
conduct disorder in isolated reading disorder. The occurrence of
psychopathology seems to be highest in children with SLDs in
multiple areas. Remarkably high are the occurrence of depression
in children with comorbid reading and spelling disorder (52%),
conduct disorder in children with comorbid reading and
arithmetic disorder (42%), and of ADHD in children with
combined spelling and arithmetic disorder (44%). For children
classiﬁed as having any SLD, the occurrence of comorbid
psychopathology are 21% (anxiety disorder), 28% (depression),
28% (ADHD), and 22% (conduct disorder).
Figure 1 displays the number of areas with psychopathology
for the more broadly deﬁned groups of children with “any SLD”
(n = 400), “reading disorder” (n = 177), “spelling disorder” (n =

Overlap in Psychopathology Within the
SLD Groups
Figure 2 illustrates this overlap between anxiety disorder,
depression, conduct disorder, and ADHD. In children without
SLD, anxiety disorder occurs most often, followed by conduct
disorder. The graphs show that in children with SLD (note that
there is overlap between these SLD-groups, because classiﬁcation
was done independent from the presence of a disorder in the
other domains) there is a high degree of comorbidity between
different psychopathologies. Within the group of children with
any SLD, the highest rates occur for (1) ADHD only,
(2) comorbid ADHD, depression, and conduct disorder, and
(3) comorbidity of all four types of psychopathology. Group (3)
is largest in cases of reading-related or arithmetic SLD as well. In
children with spelling disorder, the largest group is formed by
those with combined ADHD, depression, and conduct disorder,
followed by the group with only ADHD. In children with reading
disorder, depression occurs relatively frequently as well.

Difference in Psychopathology Between
Children With and Without SLD
Table 3 shows the results of the Fisher’s exact tests of the
association between SLD status and the presence of anxiety,
depression, conduct disorder, and ADHD. The occurrence of all
four different psychopathologies is signiﬁcantly higher in
children with than without SLD (p < .01). The odds of having
ADHD are 3.67 (95% CI = 2.83–4.77) times higher if a child has
an SLD. These odds are 3.33 (95% CI = 2.57–4.32) times higher
for depression, 1.81 (95% CI = 1.38–2.38) times higher for

1

As we developed the norms on the basis of the current study’s sample and we
deﬁned an SLD as a z-score of -1.5 or lower, the percentage of children with a
speciﬁc type of SLD (e.g., a reading disorder) will per deﬁnition be the percentile
rank that corresponds to a z-score of −1.5, which is 6.7%.

FIGURE 1 | Number of areas affected by psychopathology in children with and without different subtypes of SLD, speciﬁc learning disorders (SLD).
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FIGURE 2 | “UpSet” graphs visualizing the overlap between areas with psychopathology in children with no speciﬁc learning disorders (SLD), any SLD, reading
disorder, spelling disorder, and arithmetic disorder. For each SLD group, the total number of children with the different psychopathologies [anxiety disorder,
depression, conduct disorder (conduct dis.), and attention-deﬁcit/hyperactivity disorder (ADHD)] is presented in the small horizontal graph on the left. In the graph on
the right, the dots indicate the combinations of psychopathologies, and the bar above the respective dots indicates the number of children within this SLD-group
affected by the respective psychopathologies. conduct dis., conduct disorder.

anxiety disorder, and 2.13 (95% CI = 1.63–2.8) times higher for
conduct disorder.
When looking separately at reading, spelling, and arithmetic
disorder, psychopathology is also elevated, except for anxiety
disorder in children with spelling disorder, which cannot be
considered as signiﬁcant after FDR correction. For all three
SLDs, the highest ORs are found for ADHD and depression.
The odds for depression appear comparable between the three
SLD-domains (range 2.93–3.44). ADHD is more prevalent in
cases of arithmetic [3.7 (95% CI = 2.61–5.28)] or spelling [3.81
(95% CI = 2.75–5.32)] disorder, compared to reading disorder
[2.23 (95% CI = 1.57–3.24)].

TABLE 3 | Fisher’s exact test results for the difference in occurrence of anxiety
disorder, depression, conduct disorder, and ADHD between children with and
without SLD.
SLD

Psychopathology

p

OR (95% CI)

Any disorder

ADHD
Anxiety disorder
Conduct disorder
Depression

<.001*
<.001*
<.001*
<.001*

3.67 (2.83–4.77)
1.81 (1.38–2.38)
2.13 (1.63–2.8)
3.33 (2.57–4.32)

Reading disorder

ADHD
Anxiety disorder
Conduct disorder
Depression

<.001*
.007*
.013*
<.001*

2.23 (1.57–3.24)
1.66 (1.15–2.43)
1.62 (1.11–2.41)
2.93 (2.1–4.15)

Spelling disorder

ADHD
Anxiety disorder
Conduct disorder
Depression

<.001*
.036
<.001*
<.001*

3.81 (2.75–5.32)
1.46 (1.01–2.17)
2.53 (1.8–3.61)
3.44 (2.48–4.82)

Arithmetic disorder

ADHD
Anxiety disorder
Conduct disorder
Depression

<.001*
<.001*
.001*
<.001*

3.7 (2.61–5.28)
2.26 (1.57–3.31)
1.94 (1.33–2.91)
3.25 (2.29–4.65)

Relationship Between the Number of SLDs
and the Risk for Psychopathology
The risk for psychopathology increases with increasing number
of SLDs. The trend tests show a signiﬁcant positive trend for the
rates of all four disorders (anxiety disorder: z = 4.46, p < .001;
depression: z = 9.76, p < .001; ADHD: z = 9.62, p < .001; conduct
disorder: z = 5.45, p < .001) over the three levels “no SLD”,
“isolated SLD”, and “comorbid SLD”. The estimates for the trend

*
Signiﬁcant after FDR correction.
ADHD, attention-deﬁcit/hyperactivity disorder; SLD, speciﬁc learning disorders.
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by 66% when the number of SLDs increases by 1 (exponentiated
slope = 1.66 [95%-CI = 1.55–1.79, p < .001)].

DISCUSSION
In the current study, we explored the occurrence of anxiety
disorder, depression, ADHD, and conduct disorder in children
with SLD in reading, spelling, and/or arithmetic skills. We
inspected comorbidities between the different forms of
psychopathology in children with SLD and differences between
children with isolated vs. comorbid SLD in occurrence
of psychopathology.
The results show that children with SLD more often had
psychiatric disorders than children with no SLD. For children
with any SLD the occurrence rates are 21% (anxiety disorder),
28% (depression), 28% (ADHD), and 22% (conduct disorder).
The percentage of children with psychopathology in at least one
area is clearly higher in children with an SLD than in those
without an SLD. More speciﬁcally, and worryingly, while the
chance of having psychopathology in one area is not signiﬁcantly
increased in children with an SLD, the chance of having
psychopathology in two or more areas is. This comorbidity
between the different types of psychopathology is also reﬂected
in the relatively strong relationship we found between symptoms
of anxiety disorder, depression, ADHD, and conduct disorder.
ADHD appears more prevalent in children with arithmetic or
spelling disorder, compared to reading disorder. Conduct
disorder was not associated with isolated reading disorder. As
hypothesized, children who have SLD in multiple domains have
both a higher risk of having a psychiatric disorder and on average
a higher number of psychiatric disorders.
The higher risk of internalizing and externalizing problems in
children with SLD is in line with the results of earlier studies (e.g.
4). Whereas ADHD is often described as the most frequently
occurring comorbidity in children with SLD (3) and we therefore
expected to ﬁnd the highest comorbidity rates with SLD, we
found similarly high comorbidity rates for depression. The
higher comorbidity rates for both ADHD and depression were
also found when looking at the variables in a continuous manner
(e.g., reﬂected in relatively high correlation coefﬁcients with
learning ability scores).
Our results show that it is important to distinguish between
different types of SLD when studying differences in
psychopathological symptoms. Also the distinction between
reading and spelling disorder seems to be of importance,
because they are associated with different comorbidity rates
with psychopathological symptoms. More speciﬁcally, the
prevalence of both ADHD and conduct disorder was higher in
children with an isolated spelling disorder than in those with an
isolated reading disorder. Furthermore, spelling disorder but not
reading disorder showed a comorbidity with conduct disorder.
More research is needed in order to explain these differences
between isolated spelling and reading disorder. However, recent
research has shown that reading and spelling disorder are related

FIGURE 3 | Trend in the prevalence of psychopathologies over the groups of
children without a speciﬁc learning disorder (SLD), with an isolated SLD, and
with comorbid SLDs.

indicate that the odds of having depression or ADHD increase by
a factor of 2.5 per level (depression: OR = 2.52; 95%-CI = 2.09–
3.03; ADHD: OR = 2.51; 95%-CI = 2.08–3.03). The estimates for
anxiety disorder (OR = 1.57; 95%-CI = 1.29–1.91) and conduct
disorder (OR = 1.73; 95%-CI = 1.42–2.1) indicate an increase in
odds by around 50% per level.
The results of the post-hoc one-sided Fisher’s exact tests show
that the occurrence of depression increases signiﬁcantly over the
three levels (no vs. isolated SLD: OR = 2.63, 95%-CI = 1.95–3.56,
p < .001; isolated vs. comorbid SLD: OR = 2.33, 95%-CI = 1.45–
3.74, p < .001). For the other three types of psychopathology, the
trend is explained by a higher occurrence in children with an
isolated SLD compared to no SLD (anxiety disorder: OR = 1.65,
95%-CI = 1.21–2.27, p = .002; ADHD: OR = 3.3, 95%-CI = 2.47–
4.45, p < .001; conduct disorder: OR = 1.99, 95%-CI = 1.47–2.72,
p < .001). The increase in occurrence from isolated SLD to
comorbid SLDs is not signiﬁcant (anxiety disorder: OR = 1.42,
95%-CI = 0.84–2.42, p = .13; ADHD: OR = 1.5, 95%-CI = 0.93–
2.43, p = .069; conduct disorder: OR = 1.3, 95%-CI = 0.78–2.22,
p = .201). Figure 3 illustrates the increase in occurrence of the
psychopathologies with the number of SLDs.

Relationship Between the Number of SLDs
and the Number of Psychopathologies
The Poisson regression model describing a child’s number of
psychopathologies as a function of its number of SLDs shows a
signiﬁcant positive relationship between the two variables. The
predicted number of psychopathologies for a child without SLD
is about 0.5 [exponentiated intercept = 0.45 (95%-CI = 0.43–0.48,
p < .001)]. The predicted number of psychopathologies increases
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to play a more important role for the development of reading
disorder in children with more educated parents than in children
with less educated parents (45). This implies that in less educated
families, environmental factors (such as lack of reading practice
or poor instruction) play a more important role for the
development of reading disorder than in higher educated
families (45). Additionally, children may deal with their SLD
in different ways. For example, children with a higher intrinsic
motivation to ameliorate their SLD are more likely to take
advantage of SLD assistance than children with lower intrinsic
motivation. Emotional factors, such as a child’s self-efﬁcacy and
self-conﬁdence, or the availability of adequate coping strategies
to deal with scholastic setbacks due to SLD, may help to
minimize the development of comorbid psychopathological
symptoms. It can thus be assumed that the development of
SLD and comorbid psychopathological symptoms are the result
of complex interactions between genetic, environmental, and
emotional factors.

to distinct neurocognitive proﬁles (36). We speculate that these
underlying differences in neurocognitive proﬁles result in
behavioral differences and thereby explain the comorbidity
between SLD and psychopathological symptoms.
Earlier research (4, 14) found an impact of ADHD on the
relationship between SLD and other psychopathologies. In our
study, we found that some children with psychopathological
symptoms (e.g., conduct disorder) had comorbid ADHD, but
others did not. ADHD does thus not always play a role in the
comorbidity between SLD and conduct disorder. However, as we
did not explicitly study moderation, we cannot rule out the
existence of a moderating effect over the whole group. Contrary
to Schuchardt et al. (5), but in agreement with Haberstroh and
Schulte-Körne (13), we did ﬁnd an increased occurrence of
ADHD in children with arithmetic SLD. In fact, ADHD was
more prevalent in children with isolated arithmetic disorder
(25%) than in children with isolated reading disorder (16%) in
our sample. The ﬁnding that SLD in multiple domains is related
to higher rates of psychopathology is consistent with the results
of previous research (4, 16).
The question remains how the comorbidity between SLD and
psychopathology can be explained. Comorbidity of two or more
disorders might have various causes. It might be due to direct or
indirect causal relationships between two (or more) disorders or
due to common underlying factors (37). A direct relationship
between different disorders means that the likelihood for one
disorder increases with the occurrence of another disorder [e.g., a
diagnosis of a reading disorder increases the likelihood for the
diagnosis of a spelling disorder; (38)]. An indirect causal
relationship between two disorders exists when one disorder is
associated to a third variable that in turn might evoke a second
disorder. For example, SLD might lead to poor scholastic
achievement and thereby elicit a depression.
Additionally, comorbid disorders might emerge due to common
underlying factors such as common biological factors (37). An
example of a common biological factor is shared genetic variance
between different disorders. With regard to SLD, two studies showed
a shared genetic variance in ADHD with reading and spelling
disorder (39, 40). Possibly related to this, deﬁcits in executive
functions appear to be a key feature in both SLD and ADHD (4,
15, 41, 42). Furthermore, ADHD by itself has been suggested to be
(partly) responsible for the comorbidity between SLD and other
forms of psychopathology (4). Symptoms of inattention could be
either a cause or a consequence of learning problems and might
elicit psychopathological problems as well. At last, the exposure to
different risk factors might evoke different disorders (such as a SLD
and a depression) at the same time (43). However, more future
research is needed to explain the underlying mechanisms of
comorbidity between SLD and different mental disorders.
It is important to keep in mind that various factors contribute
to the development and the progression of SLD. As underlined
by the ecological systems theory (44), child development is
affected by the various settings in which a child lives, the
interactions between them, and external contexts, like the
school system and culture. For example, genetic factors seem
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Limitations and Directions for Future
Research
Even though our study had a large overall sample, the
classiﬁcation into the various groups resulted in relatively small
group sizes. In the subsequent inferential statistical analysis, we
used more general, and thus larger, classiﬁcations of SLDs to
ensure sufﬁcient power.
Mothers with a high educational level, which could hint at
high SES, were overrepresented in our sample. Both dyslexia (46)
and underachievement in math (47) might be more prevalent in
children from low SES-families. Low parental education is also
related to higher degrees of anxiety disorder and depression in
children (48) and may constitute a risk factor for children to
develop ADHD (49, 50) as well as conduct problems (51). As SES
seems related to both learning disorders and psychopathology,
the overrepresentation of mothers with high educational
background could have yielded an underestimation of learning
disabilities and psychopathological symptoms in our results. We
perceive this possible inﬂuence as relatively unproblematic, as we
aimed to study not prevalence rates but the relationship between
SLD and psychopathology. To our knowledge, no research has
yet been done on the inﬂuence of SES on the relationship
between SLD and psychopathology, which we consider to be
an important question for future research.
Another point to keep in mind is the fact that we presented
tests and questionnaires in a web-based application. Although
the content is the same as in the original paper-pencil-versions,
the validity of the online instruments and possible differences
between writing and typing is still focus of ongoing research.
Also, we did not have the possibility to observe the test
administrations. This means that we cannot be completely sure
that the children were not helped by others while working on the
tests, for example. We have excluded unreliable data as far as that
was possible (e.g., when patterns suggesting unreliability could be
observed in the data) on the basis of the plausibility checks. The
online format can be seen as a strength of the study as well, as it

9

April 2020 | Volume 11 | Article 292

Visser et al.

Comorbidities Between SLD and Psychopathology

interventions with children with ADHD. In summary, in both
depression and ADHD, the interaction of psychotherapeutic
methods and SLD intervention is imperative.

has made it possible to reach a large sample size and to include
the motivational concept.
Also, the standardized test results have been based on norms
that we developed based on the sample of the current study. This
means that the frequency of the SLDs and psychopathology in
the total sample is not informative, as it is the pure consequence
of the norming process. However, our study focuses on the
comorbidity between SLDs and psychopathology, which can be
well studied using norms based on the study sample.
In the current study, the choice for cut-offs to classify children
as having or not having a speciﬁc SLD or psychopathology are
not the same for SLD and psychopathology, but they follow the
guidelines as set by the DSM-5 and the DISYPS-II, respectively.
This means they conform with the criteria as they are used in
daily practice. However, the use of cut-offs may have inﬂuenced
our results. To avoid this inﬂuence, future research could analyze
the relation between SLDs and psychopathology in a continuous
manner. In addition, the identiﬁcation of subgroups of children
with speciﬁc combinations of SLDs and psychopathology could
be a topic for future research. Future research using longitudinal
designs is needed to identify the causal pathways leading to the
comorbidities, which are still largely unknown (1). In addition,
because of the relatively high comorbidity rate not only with
psychopathology, but also between different SLDs, a relevant
question for future research would be if domain-speciﬁc or crossdomain learning interventions are more effective.

CONCLUSIONS
Depression and ADHD, and to a lesser extent anxiety disorder
and conduct disorder, are elevated in children with SLD in
reading, spelling, and/or arithmetic skills. In children with SLD
i n m u l t i p l e l e a r n i n g d o m a i n s b ot h t h e c h a n c e o f
psychopathology and the number of psychopathological areas
are higher than in children with an isolated SLD. These ﬁndings
underline the relevance of detecting psychiatric comorbidities in
children with SLD in order to provide the best possible support
to affected children. Possibilities to implement psychotherapeutic
methods in interventions for SLD are discussed.
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Knowledge about the comorbidity between SLDs and anxiety
disorder, depression, ADHD, and conduct disorder has important
implications for the support of children with SLD in daily praxis.
For example, our results mean that children who are suspected or
known to have an SLD should especially be screened for symptoms
of depression and ADHD, even more so with learning difﬁculties in
multiple domains. Teachers need to be trained in noticing learning
as well as psychopathological problems in children in an early stage,
so that intervention can prevent more severe problems. In addition,
psychopathology should be taken into account when planning a
learning intervention, because they might interfere with the
effectiveness of the intervention, which is highest when optimally
tailored to the child (52).
To give an example, a depressive mood often manifests in
feelings of inferiority, little self-efﬁcacy and general listlessness.
Children who are suffering from depression might not attend
reading, spelling and arithmetic interventions as they have the
feeling that they do not succeed anyway. On the other hand,
earning bad marks in school due to their SLD may constitute a
further mental burden and reinforce the depressive mood.
Special interventions addressed to children with both SLD and
depression should focus on improving self-efﬁcacy.
Attention problems, impulsivity, and hyperactivity might also
hinder the effectiveness of learning interventions. Children with
ADHD often have difﬁculties to focus on quiet activities,
especially when they know they are not good at them (e.g., in
the area of their SLD). Positive reinforcement of the child is of
great importance, e.g. in the form of token systems in SLD

Frontiers in Psychiatry | www.frontiersin.org

AUTHOR CONTRIBUTIONS
All authors contributed to the preparation of the study and the
data collection. JL and LV performed the data preparation. JL
wrote the scripts for and executed the statistical analyses. JK and
LV wrote the ﬁrst draft of the manuscript. JL and RG wrote
sections of the manuscript. All authors read and approved the
submitted version.

FUNDING
This work was supported by the German Federal Ministry of
Education and Research (BMBF) [grant numbers 01GJ1601A
and 01GJ1601B].

ACKNOWLEDGMENTS
We would like to thank the children and their parents for
participating in the online study. Also, we would like to thank

10

April 2020 | Volume 11 | Article 292

Visser et al.

Comorbidities Between SLD and Psychopathology

SUPPLEMENTARY MATERIAL

Katharina Grunwald (DIPF Frankfurt) for her contribution in
the preparation and execution of the data collection and Meister
Cody GmbH for their support in developing the webbased application.

The Supplementary Material for this article can be found online
at: https://www.frontiersin.org/articles/10.3389/fpsyt.2020.
00292/full#supplementary-material
17. Statistisches Bundesamt. Statistisches Jahrbuch Deutschland und
Internationales. Wiesbaden: Statistisches Bundesamt (2016).
18. Statistisches Bundesamt. Bevölkerung und Erwerbstätigkeit Haushalte und
Familien Ergebnisse des Mikrozensus. Wiesbaden: Statistisches Bundesamt
(2017).
19. Statistisches Bundesamt. Bevölkerung und Erwerbstätigkeit Ausländische
Bevölkerung Ergebnisse des Ausländerzentralregisters. Wiesbaden:
Statistisches Bundesamt (2017).
20. Eurobarometer. (2012). Spezial Eurobarometer 386. Die europäischen Bürger
und ihre Sprachen. Bericht. European Commission. [cited 2018 Oct 10].
Available from: http://ec.europa.eu/commfrontofﬁce/publicopinion/archives/
ebs/ebs_243_sum_de.pdf.
21. Schneider W, Blanke I, Faust V, Küspert P. WLLP-R Würzburger Leise
Leseprobe. Göttingen: Hogrefe (2011).
22. Birkel P. WRT 3+ Weingartener Grundwortschatz Rechtschreib-Test für dritte
und vierte Klassen. Göttingen: Hogrefe (2007).
23. Birkel P. WRT 4+ Weingartener Grundwortschatz Rechtschreib-Test für vierte
und fünfte Klassen. Göttingen: Hogrefe (2007).
24. Kuhn J-T, Schwenk C, Raddatz J, Dobel C, Holling H. CODY-Mathetest
Mathematiktest für die 2. bis 4. Klasse. Düsseldorf: Kaasa Health (2017).
25. Galuschka K, Schulte-Körne G. The diagnosis and treatment of reading and/
or spelling disorders in children and adolescents. Dtsch Arztebl Int (2016) 113
(16):279–86. doi: 10.3238/arztebl.2016.0279
26. Weiß R. Grundintelligenztest Skala 2. Göttingen: Hogrefe (2012).
27. Döpfner M, Görtz-Dorten A, Lehmkuhl G. DISYPS-II Diagnostik-System für
psychische Störungen nach ICD-10 und DSM-IV für Kinder und Jugendliche II. Bern: Verlag Hans Huber (2008).
28. Essau CA, Muris P, Ederer EM. Reliability and validity of the Spence
Children’s Anxiety Scale and the Screen for Child Anxiety Related
Emotional Disorders in German children. J Behav Ther Exp Psychiatry
(2002) 33(1):1–18. doi: 10.1016/S0005-7916(02)00005-8
29. Harris PA, Taylor R, Thielke R, Payne J, Gonzalez N, Conde JG. Research
electronic data capture (REDCap)–a metadata-driven methodology and
workﬂow process for providing translational research informatics support. J
BioMed Inform (2009) 42(2):377–81. doi: 10.1016/j.jbi.2008.08.010
30. Core Team R. R: A language and environment for statistical computing
[Internet]. Vienna: R foundation for statistical computing (2018). Available
from: https://www.R-project.org/.
31. American Psychiatric Association. Diagnostic and Statistical Manual of
Mental Disorders (DSM) 5. Washington DC: American Psychiatric
Association (2013).
32. Lex A, Gehlenborg N, Strobelt H, Vuillemot R, Pﬁster H. UpSet: visualization
of intersecting sets. IEEE Trans Vis Comput Graph (2014) 20(12):1983–92.
doi: 10.1109/TVCG.2014.2346248
33. Fagerland MW, Newcombe RG. Conﬁdence intervals for odds ratio and
relative risk based on the inverse hyperbolic sine transformation. Stat Med
(2013) 32(16):2823–36. doi: 10.1002/sim.5714
34. Fagerland M, Lydersen S, Laake P. Statistical analysis of contingency tables.
London: Chapman and Hall (2017).
35. Benjamini Y, Yekutieli D. The control of the false discovery rate in multiple
testing under dependency. Ann Statist (2001) 29(4):1165–88. doi: 10.1214/
aos/1013699998
36. Bakos S, Landerl K, Bartling J, Schulte-Körne G, Moll K. Neurophysiological
correlates of word processing deﬁcits in isolated reading and isolated spelling
disorders. Clin Neurophysiol (2018) 129(3):526–40. doi: 10.1016/
j.clinph.2017.12.010
37. Teesson M, Degenhardt L, Proudfoot H, Hall W, Lynskey M. how common is
comorbidity and why does it occur. Aust Psychol (2005) 40(2):81–7. doi:
10.1080/00050060500094605

REFERENCES
1. Hendren RL, Haft SL, Black JM, White NC, Hoeft F. Recognizing psychiatric
comorbidity with reading disorders. Front Psychiatr (2018) 9(101):1–10. doi:
10.3389/fpsyt.2018.00101
2. Goldston DB, Walsh A, Mayﬁeld AE, Reboussin B, Sergent DS, Erkanli A,
et al. Reading problems, psychiatric disorders, and functional impairment
from mid- to late adolescence. J Am Acad Child Adolesc Psychiatry (2007) 46
(1):25–32. doi: 10.1097/01.chi.0000242241.77302.f4
3. Sexton CC, Gelhorn HL, Bell JA, Classi PM. The co-occurrence of reading
disorder and ADHD: epidemiology, treatment, psychosocial impact, and
economic burden. J Learn Disabil (2012) 45(6):538–64. doi: 10.1177/
0022219411407772
4. Willcutt EG, Petrill SA, Wu S, Boada R, DeFries JC, Olson RK, et al.
Comorbidity between reading disability and math disability: Concurrent
psychopathology, functional impairment, and neuropsychological
functioning. J Learn Disabil (2013) 46(6):500–16. doi: 10.1177/
0022219413477476
5. Schuchardt K, Fischbach A, Balke-Melcher C, Mähler C. Die Komorbidität
von Lernschwierigkeiten mit ADHS-Symptomen im Grundschulalter. Z
Kinder Jug Psych (2015) 43(3):185–93. doi: 10.1024/1422-4917/a000352
6. Ravens-Sieberer U, Erhart M, Wille N, Bullinger M. Health-related quality of
life in children and adolescents in Germany: results of the BELLA study. Eur
Child Adolesc Psychiatr (2008) 17(Supplement 1):22–33. doi: 10.1007/s00787008-1003-2
7. Polanczyk GV, Salum GA, Sugaya LS, Caye A, Rohde LA. Annual research
review: A meta-analysis of the worldwide prevalence of mental disorders in
children and adolescents. J Child Psychol Psychiatry (2015) 56(3):345–65. doi:
10.1111/jcpp.12381
8. Visser L, Büttner G, Hasselhorn M. Komorbidität speziﬁscher Lernstörungen
und psychischer Auffälligkeiten: ein Literaturüberblick. Lernen Lernstörungen
(2018) 8(1):7–20. doi: 10.1024/2235-0977/a000246
9. Carroll JM, Maughan B, Goodman R, Meltzer H. Literacy difﬁculties and
psychiatric disorders: evidence for comorbidity. J Child Psychol Psychiatry
(2005) 46(5):524–32. doi: 10.1111/j.1469-7610.2004.00366.x
10. Fortes IS, Paula CS, Oliveira MC, Bordin IA, de Jesus Mari J. Rohde LA. A
cross-sectional study to assess the prevalence of DSM-5 speciﬁc learning
disorders in representative school samples from the second to sixth grade in
Brazil. Eur Child Adolesc Psychiatry (2016) 25(2):195–207. doi: 10.1007/
s00787-015-0708-2
11. Graefen J, Kohn J, Wyschkon A, Esser G. Internalizing problems in children
and adolescents with math disability. Z Psychol (2015) 223(2):93–101. doi:
10.1027/2151-2604/a000207
12. Wu SS, Willcutt EG, Escovar E, Menon V. Mathematics achievement and
anxiety and their relation to internalizing and externalizing behaviors. J Learn
Disabil (2014) 47(6):503–14. doi: 10.1177/0022219412473154
13. Haberstroh S, Schulte-Körne G. The diagnosis and treatment of dyscalculia.
Dtsch Arztebl Int (2019) 116:107–14. doi: 10.3238/arztebl.2019.0107
14. Visser L, Linkersdörfer J, Rothe J, Görgen R, Hasselhorn M, Schulte-Körne G.
The role of ADHD symptoms in the relationship between academic
achievement and psychopathological symptoms. Res Dev Disabil (2020)
97:103552. doi: 10.1016/j.ridd.2019.103552
15. Mähler C, Schuchardt K. Working memory in children with speciﬁc learning
disorders and/or attention deﬁcits. Learn Individ Differ (2016) 49:341–7. doi:
10.1016/j.lindif.2016.05.007
16. Fischbach A, Schuchardt K, Mähler C, Hasselhorn M. Zeigen Kinder mit
schulischen Minderleistungen sozio-emotionale Auffälligkeiten? Z
Entwicklungspsych Pädagog Psych (2010) 42(4):201–10. doi: 10.1026/00498637/a000025

Frontiers in Psychiatry | www.frontiersin.org

11

April 2020 | Volume 11 | Article 292

Visser et al.

Comorbidities Between SLD and Psychopathology

38. Landerl K, Moll K. Comorbidity of learning disorders: prevalence and familial
transmission. J Child Psychol Psychiatry (2010) 51(3):287–94. doi: 10.1111/
j.1469-7610.2009.02164.x
39. Cheung CHM, Wood AC, Paloyelis Y, Arias-Vasquez A, Buitelaar JK, Franke
B, et al. Aetiology for the covariation between combined type ADHD and
reading difﬁculties in a family study: the role of IQ. J Child Psychol Psychiatry
(2012) 53(8):864–73. doi: 10.1111/j.1469-7610.2012.02527.x
40. Sheikhi AR, Martin N, Hay D, Piek JP. Phenotype reﬁnement for comorbid
attention deﬁcit hyperactivity disorder and reading disability. Am J Med Genet
B Neuropsychiatr Genet (2013) 162(1):44–54. doi: 10.1002/ajmg.b.32119
41. Brandenburg J, Klesczewski J, Fischbach A, Schuchardt K, Büttner G,
Hasselhorn M. Working memory in children with learning disabilities in
reading versus spelling: searching for overlapping and speciﬁc cognitive
factors. J Learn Disabil (2015) 48(6):622–34. doi: 10.1177/0022219414521665
42. Colomer C, Berenguer C, Roselló B, Baixauli I, Miranda A. The impact of
inattention, hyperactivity/impulsivity symptoms, and executive functions on
learning behaviors of children with ADHD. Front Psychol (2017) 8:540. doi:
10.3389/fpsyg.2017.00540
43. Schwenk C, Kuhn J. Theoretical perspectives on comorbidity of learning
disorders. Paper presented at the Society for Research in Child Development
(SRCD) Biennial Meeting, Baltimore, Maryland, USA, (2019).
44. Bronfenbrenner U. Ecological systems theory. In: . Six theories of child
development: Revised formulations and current issues. London: Jessica
Kingsley Publishers (1992). p. 187–249.
45. Friend A, DeFries JC, Olson RK. Parental education moderates genetic
inﬂuences on reading disability. Psychol Sci (2008) 19(11): 1124–30. doi:
10.1111/j.1467-9280.2008.02213.x
46. Peterson RL, Pennington BF. Developmental dyslexia. Annu Rev Clin Psychol
(2015) 11:283–307. doi: 10.1146/annurev-clinpsy-032814-112842
47. Ramaa S. Arithmetic difﬁculties among socially disadvantages children and
children with dyscalculia. In: Chinn S, editor. The Routledge International

Frontiers in Psychiatry | www.frontiersin.org

48.

49.

50.

51.
52.

Handbook of Dyscalculia and Mathematical Learning Difﬁculties. Abingdon:
Routledge (2014). p. 146–66.
Merz EC, Tottenham N, Noble KG. Socioeconomic status, amygdala volume,
and internalizing symptoms in children and adolescents. J Clin Child Adolesc
Psychol (2018) 47(2):312–23. doi: 10.1080/15374416.2017.1326122
Gould KL, Coventry WL, Olson RK, Byrne B. Gene-environment interactions
in ADHD: the roles of SES and chaos. J Abnorm Child Psychol (2018) 46
(2):251–63. doi: 10.1007/s10802-017-0268-7
Russell AE, Ford T, Williams R, Russell G. The association between
socioeconomic disadvantage and attention deﬁcit/hyperactivity disorder
(ADHD): a systematic review. Child Psychiatry Hum Dev (2016) 47(3):440–
58. doi: 10.1007/s10578-015-0578-3
Matthys W, Lochman JE. Oppositional deﬁant disorder and conduct disorder
in childhood. Hoboken: Wiley Blackwell (2017).
Mascolo JT, Flanagan DP, Alfonso VC. Essentials of planning, selecting, and
tailoring interventions for unique learners. Essentials of psychological
assessment. (Hoboken: John Wiley & Sons) (2014).

Conﬂict of Interest: The authors declare that the research was conducted in the
absence of any commercial or ﬁnancial relationships that could be construed as a
potential conﬂict of interest.
The reviewer SS declared a shared afﬁliation, with no collaboration, with several of
the authors, MH and GS-K, to the handling editor.
Copyright © 2020 Visser, Kalmar, Linkersdörfer, Görgen, Rothe, Hasselhorn and
Schulte-Körne. This is an open-access article distributed under the terms of the
Creative Commons Attribution License (CC BY). The use, distribution or
reproduction in other forums is permitted, provided the original author(s) and the
copyright owner(s) are credited and that the original publication in this journal is
cited, in accordance with accepted academic practice. No use, distribution or
reproduction is permitted which does not comply with these terms.

12

April 2020 | Volume 11 | Article 292

